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Introduction.

‘Society is inaccessible. I want society to become accessible, because that would allow you and everyone 
else to see that I am no different.’ Birgitta Andersson

It’s thanks to Birgitta and many others with disabilities that Sweden has become a more accessible 
place. Their struggle for human rights has led to many changes for the better. But much remains to be 
done. The human rights of persons with disabilities are still not fully reflected in society. Public places 
remain inaccessible and prejudice is rife among both people and public authorities. Also, opportuni-
ties for participating in community life and influencing important decisions are often limited. 

This educational material is designed for the exhibition AccessAbility – Beyond physical environments. 
Through personal stories, the exhibition describes what it’s like to live with a disability of one kind  
or another. The aim of the exercises in the material is to make people more aware about human rights  
and accessibility so that all citizens are able to feel a part of the community and to live in dignity. It’s  
a question of examining and discussing how things stand and not least how we can join in improving 
the situation. 

The material is in two parts complete with exercises. The first part is used during the actual visit to  
the exhibition. The second part, which is more in depth, can be used both before and after the visit. 
The in-depth part is divided into three themes: Welcome, Dignity and Power to Change. As their  
teacher, you know your pupils best. Choose the tasks that suit you and adapt them to your needs. 
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Glossary.

Here are brief descriptions of some key terms that recur in the material and which are important  
to understand. 

Participation

Participation means being able to take part in activities, contexts and relationships of various kinds and 
being able to influence one’s situation. Basically, it’s about being able to take part in society on equal 
terms, which is a democratic right. 

Functional impediment 

A functional impediment arises when a person with a disability encounters an inaccessible environ-
ment. This is sometimes known as a social disability, since the impediment lies with the environment 
and not with the person concerned. 

Disability

Normally, the term disability is used to describe a person’s impaired physical, mental or intellectual  
capacity. The cause may be an illness or a congenital or acquired injury. The disability may be perma-
nent or temporary and may affect life in different ways. It may be fully visible, when for instance some-
one uses a wheelchair. Alternatively, it may be something less noticeable, such as an allergy, ADHD  
or dyslexia.

Prejudice 

A prejudice is a preconception about another person based on erroneous or insufficient  
information. Prejudices are often upsetting for those who are exposed to them and can lead  
to discrimination.

Human rights  

Human rights are rules concerning what rights people have. The UN Universal Declaration of Human 
Rights lays down that all human beings are born free and equal in dignity and rights. The declaration 
specifies different kinds of rights. Some are political or civil. People are to have the right to say what 
they think, for instance, and to believe in whichever gods they choose. Other rights are economic, 
social or cultural. People are entitled to a job and enough to eat. Those who are unable to work are to 
receive help from society, and all citizens are to be provided with medical care and the opportunity  
to learn how to read and write. As of 2006, the UN Declaration of Human Rights has been extended  
to include persons with disabilities. This came about because people with disabilities were clearly 
being prevented from enjoying their human rights. 

For further information, see: www.un.org/en/rights.

Norms and norm-challenging 

A norm is an unwritten rule or a tacit expectation as to how people should behave, be or look. Chal-
lenging the norm means directing attention to the norms themselves rather than to whatever may 
deviate from them. You thereby avoid labelling people as aberrant or describing them as a problem. 
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Accessibility

The word accessibility describes how well activities, places or premises work for persons with 
disabilities. It may refer for instance to the physical design of an environment or to the availa-
bility of information. In an inaccessible environment, a disability may be highly limiting. In an 
accessible environment, a disability may not be limiting at all.
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 Exercises for the exhibition. 

General tasks 

What is the AccessAbility exhibition about? What is the difference between a functional impediment 
and a disability? What do participation and accessibility mean? Is this familiar to you?  
Below are some tasks designed to provide a closer understanding of the contents and to make  
people more aware of accessibility issues.

What is the exhibition about?

Let the pupils go through the exhibition in groups or individually and discuss:
• What is the exhibition about?
• What made an impression on you? Why/Why not?
• Was there anything in the exhibition that surprised you? Why?

What do they mean by…?

There are a number of terms that are important to talk about if everyone is to understand them.  
What is a functional impediment as opposed to a disability? What do accessibility, participation  
and dignity mean?

Disability:
• What’s the first thing you think of when you hear the word disability?
• What might a disability be? Must it be visible?
• What might it be like having a disability?

Functional impediment: 
• What might a functional impediment be?
• What impediments did you come across on your way here? What types are there in your  
 school environment?

Accessibility:
• What’s the first thing you think of when you hear the word accessibility?
• Is it a word you are familiar with?

Ask the pupils to look around or to examine the room in some other way and determine  
how accessible it is:

• Is the environment we’re in accessible?
• Whose needs is the environment adapted to?
• Who wouldn’t be able to come in here?
• Is there anything that can be changed to make the environment more accessible?

Participation:  
• What is participation?
• What does it mean to be a participant? How might it make you feel?
• Can you give examples of things that obstruct participation?

Dignity:
• What does dignity mean to you?
• What does living a life in dignity mean?
• Does everyone have the same chance of living a life in dignity?
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Is any of this familiar?
Ask each pupil to choose someone in the exhibition they can identify with. Let the pupils discuss in 
large or small groups:

• Have any chosen the same person?
• Why did you choose that particular person? 
• What can you yourself identify with in that person?
• Has the exhibition changed your views on rights, participation and dignity? In what way?

Questions relating to the Swedish personal portraits

Here are some questions based on the stories accompanying each Swedish personal portrait in the  
AccessAbility exhibition. As the teacher, you can choose a number of portraits for the pupils to work on 
or you can let them choose for themselves. Let the pupils discuss the various questions in groups.  

Aluspah Brewah 
Aluspah attends a special-needs school but may one day return to  
an ordinary school. 
Why might it be important for someone with a disability to attend  
an ordinary school? 

Aluspah has many interests outside school. He likes playing TV games  
and sports, dancing and writing a diary. 
What are your interests outside school? What would your life look like without 
them?

Anna Kain Wyatt
Anna believes that the situation of people with disabilities can be changed for 
the better. 
Do you agree with her? Why/Why not?

Often, Anna can’t go to the theatre because there are no aids to help her hear 
what’s being said. 
Is going to the theatre a human right?

Bengt Lindqvist
When Bengt qualified as a teacher, he wasn’t allowed to teach at first because 
he’s blind. He has since worked for the UN and served as a cabinet minister, 
and has also been awarded three honorary doctorates. 
What do you think caused them to reject Bengt as a teacher? How do you sup-
pose people think today?

Bengt says that persons with disabilities have to constantly fight for  
their rights. 
Does everyone have to fight for their rights?
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Birgitta Andersson
As Birgitta sees it, there’s a ‘look-after-them attitude’ towards persons with 
disabilities that is proving a problem. 
Why might that be a problem?

Birgitta has had a long and successful career but her greatest source of pride is 
that she has raised two children.
What are you most proud of yourself? 

Conny Bergqvist
Conny feels it’s important to talk about disabilities. People didn’t do that when 
he was growing up. 
Do people talk about disabilities openly nowadays?

Conny also says it’s important that people with disabilities and people without 
mix together, for instance in school. 
Is that the case where you live? Why might it be important?

Johnie Hjelm
According to Johnie, people with disabilities are not always seen as individuals. 
What do you think Johnie means by not being seen as an individual? 
What might the consequences be of not being seen as an individual? 

Johnie’s way of combating prejudice is to be open and proactive and to show 
his personality. 
Have you ever harboured a prejudice about someone that has later proved mis-
guided? How was your prejudice in that case overcome?

Kenneth  Åstrand
Kenneth loves his job at a fast-food restaurant. He feels it’s important to have 
something to do that feels meaningful. 
What do you find meaningful in your life? What does it mean to you?

Kenneth has experienced both bullying and discrimination in his life. 
Why is it that people with disabilities are often subjected to bullying and abusive 
behaviour? What can be done to improve the situation?
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Laurentsio Pettersson
Laurentsio thinks it’s important for people with disabilities to be visible  
in both the cultural field and the media. 
Is that the case today? Why is it important?

Laurentsio’s disability was caused by a medicine that a doctor gave his mother 
when she was pregnant. 
What responsibility do society and the doctor have for Laurentsio’s 
disability? 

Lovisa Söderberg
Lovisa hosts one of Sweden’s most popular children’s TV programmes.  
She herself had no wheelchair-bound role models when she grew up. 
In what way can Lovisa be an example to others? 

Lovisa’s father has inspired her to try new things in life. A quad bike has given 
her more opportunity to explore the countryside.
What are your most important aids and means of support? What would life be 
like without them? 

Mårten Hennéus
Mårten dreamed of flying gliders but was refused permission at first  
because of his artificial leg. He was finally granted a permit and now spends 
much of his time in the air. 
Are there any obstacles preventing you from realising your dreams?  
What are they?

Mårten feels that policymakers don’t see things from the viewpoint of people 
with disabilities. 
What does seeing something from the viewpoint of a person with a disability 
mean in practice?

Niklas Törnblom
When Niklas moved to a new town he acquired new friends and more  
assistance, met more people in wheelchairs and found more freedom. 
Is it important to meet people with the same kinds of experiences and needs?

Niklas is a successful sportsman with 21 medals from the Swedish wheelchair 
racing championships. Yet little is written about his achievements in the media 
and few people know about him. 
Why aren’t all sports achievements rated in the same way? Is winning a 
Paralympic medal worth as much as winning an Olympic medal?



10

Nora Ahlström
When the pace of work became too much for her in regular school,  
Nora switched to a school for children with special needs. Now she is  
really enjoying school and likes all her subjects. 
Does everyone have the same right to education?

‘I’m very good at it.’ Nora knows that she’s a good swimmer and dreams  
of one day competing in the Paralympics. 
To realise your dreams, you have to have self-confidence. How does  
some one acquire self-confidence? 

Sahar Mosleh
Sahar stresses the importance of the right to assistance in modern society.  
She herself gets nine hours a day and works for a company that provides  
assistance to others. 
What do you think Sahar’s life would be like without assistance?

Sahar feels discriminated against every day, but not only because of her disa-
bility. 
In what ways can people suffer discrimination and what is it due to?

Sara Shamloo
When Sara was 21, she published a novel. Although it was well received,  
people were more interested in asking her about her impaired vision than 
about the book. 
Why do you think this is?

Sara chooses not to identify herself with her disability. She always proceeds 
from what she’s interested in and wants to do.
Does a disability affect what people dream about or are interested in?
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In-depth material.

The in-depth material is divided into three themes: Welcome, Dignity and Power to Change. Each 
theme begins with a brief introduction, which is then followed by the various exercises and accompa-
nying instructions. If preparation or additional materials are needed, this is stated. The tasks take 30 
to 60 minutes to complete, depending on the number of pupils and on how the exercises are tackled. 
Small groups are preferable so that all the pupils feel secure about participating in the discussions. It is 
advisable not to let the discussions go on for too long, since there is a risk that some of the pupils may tire. 
Where the exercises are divided into different parts for discussion, make sure there is enough time and 
interest to cover them all without running over. There must be time to discuss the solutions and not just 
the problems. 

Theme 1: Welcome.

Participation and accessibility are about interpersonal encounters and about the interface between 
people and their surrounding environment. To be able to participate is a human right. Yet many public 
environments such as streets, squares, workplaces and schools are rarely accessible to all. This creates 
obstacles – impediments – that limit people’s chances of taking part in community life on equal terms. 
The Welcome theme is intended to help make you more aware of these impediments by letting you 
explore your own environment. Does everyone feel welcome? Does the environment create obstacles – 
does it impede you – or is it adapted to people’s various needs? 

Exercise 1: What is an impediment?

An impediment is something that is in the way, that restricts access or makes it difficult. What is good 
for one person may impede another. Impediments can affect your chances of taking part, communi-
cating, concentrating or absorbing information. To understand how impediments can be very different 
for different people, it’s important to discuss what they are and why they impede you. Use the pictures 
in the folder Theme 1: Exercise 1. You can also describe impediments or let the pupils touch and feel 
objects associated with them. 

Preparation and materials: 
Print out the pictures or prepare your own pictures and objects. 
Pen and paper.

Do as follows:
Step 1. Talk about the pictures or things.
Together, discuss the pictures or things and why they might present an obstacle or impediment.  
A dog, for instance, represents an impediment for someone with an allergy, a set of steps for someone 
with a wheelchair, a difficult text for someone with dyslexia and a website for someone with impaired 
vision.

Step 2. What impediments did you see on your way here?
Ask the pupils to think through the route they took to the place they are now. Split up into small 
groups to ensure that all pupils are able to participate fully.

• Describe your way here.
• Were there any impediments?
• Have you come across the same types of impediments?
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Exercise 2: Detect impediments!

An environment can shut people out in different ways. By examining different environments, you learn 
more about what impediments there are and what they mean. Go out and explore the school, the town, 
the workplace or some other environment that is important to you. Below are different alternatives for 
how you can detect impediments. Make sure that all pupils are aware of what an impediment is.

Alternative 1: Impediment search

Preparation and materials: 
Paper and pen or a camera. 

Do as follows:
Step 1. Search.
Let the pupils go searching for impediments in the environment chosen. Let them note down or photo-
graph every conceivable kind of impediment they come across. This may be a narrow doorway, a high 
threshold, a set of steps, a lift that is out of order, a poor sound environment, a strong smell or some-
thing else.

Step 2. Gather in.
Gather the pupils together and discuss or display the impediments you found. Have many discovered 
the same impediments? Who do they impede? 

Alternative 2: Obstacle course – Test  the impediments

What’s it like getting around with limited sight or mobility? How might open spaces be a problem when 
it comes to moving around and getting your bearings? What do different levels mean, and things that 
suddenly crop up in front of you?

Preparation and materials: 
A blindfold and rubber bands or string.
A room or space that can serve as an obstacle course, e.g., a classroom or a corridor. 
Objects representing impediments, such as chairs, wastepaper baskets or cushions. 

Do as follows:
Step 1. Create an obstacle course or a ‘slalom’ trail.
The pupils are to negotiate the course or to get from point A to point B in an environment. They may 
encounter doorways, steps, lifts, large open spaces or the like. Position objects that obstruct accessibility 
in various ways. 

Step 2. Describe the requirements.
Tell the pupils that three different persons will be testing the course. Person 1 has difficulty walking 
and uses a wheelchair. Person 2 has limited muscular power in both arms and hands. Person 3 has im-
paired vision. If one or more of the pupils in the class has a disability, you can choose to give them a role 
featuring another disability or as an accompanying guide.

Step 3. Create the conditions.
• Person 1: Consists of two people. Tie the right leg of one to the left leg of the other, at the ankle.  
Their arms are tied together at the wrist. They’re only allowed to walk frontwards, not sideways.  

• Person 2: The hands are tied together or held behind the back.
• Person 3: Uses a blindfold.  
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Step 4. Do the obstacle course.
Give each person/pair a guide to support them and make sure that no-one gets hurt. Let the pupils try 
moving with a guide before you begin, so that everyone feels secure. Person 3, whose sight is impaired, 
can be guided by simple words like stop, keep going, forward, back, left and right.   

Step 5. Reflection and discussion.
Together or in small groups you discuss the following:

• What was it like doing this exercise? How did you feel about moving like this through doors and  
 up stairs, etc.?

• What impeded you, and how?
• What was it like having a guide escorting you? 
• What was it like acting as a guide? 

Alternative 3: The sound hunt

An environment can be excluding as a result of things that affect your chances of learning, concentrat-
ing and communicating. Sounds are one example. They can be more or less disruptive for different 
people. Can I hear what someone is saying when others are whispering? What sounds disturb con-
centration? Is everyone disturbed by the same sounds? The purpose of this exercise is to show how 
differently we experience sound and are affected by it. 

Preparation and materials: 
Coloured pens, crayons, blackboard/whiteboard and paper.
Paper notes with sound exercises. (See Step 3: Planting sounds.)
Books, films, sounds or songs.

Do as follows:
Step 1. Listen to an environment.
Choose an environment. This might be a classroom, a canteen or a school playground. Let the pupils 
listen and write down whatever sounds they notice. Make clear that they’re not to include sounds asso-
ciated with a particular person, like how someone speaks or sounds.

Step 2. Collect and evaluate the sounds.
Gather in the sounds the pupils have noted down and write them out on the board or on paper. Discuss: 

• What sounds did you notice? Why?

Let the pupils rate the sounds as positive or negative. This can be done by putting a coloured dot  
beside each. Green = Like. Red = Dislike. Discuss:

• Which sounds were felt to be positive and which negative? 
• Which sounds were experienced in the same way and which differently?
• How were you affected by the sounds?

Step 3. Planting sounds – How do they affect you?
The pupils will now be given the chance to experience how sounds can affect your ability to concen-
trate and to remember. Choose a book, a film, music or something else that requires the pupils to listen. 
Write down different sound tasks on the paper notes, such as whistling, clearing your throat, scraping 
your chair, talking to your neighbour or snapping your knuckles. Distribute these tasks among some  
of the pupils. Take them aside and tell them that they’re to make these sounds while you’re reading 
from a book, showing the film or playing the music. 

• Read, run the film or play the music. 
• After a while, when everyone is concentrating, the ones with the tasks begin making their   
 sounds. It’s important that not all the sounds come at the same time. 

• Interrupt when it feels right and discuss: Which sounds did you notice? How did these sounds affect 
you? Was it easy or hard to concentrate and understand what was being said or shown? Was there any 
difference compared with how things are usually?
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Theme 2: Dignity.

It’s only when we break with a norm that we become aware of its existence. Sometimes, those who 
don’t fit the norm are subjected to discrimination and prejudice. Those who do fit the norm, on the 
other hand, can reap numerous benefits. By examining and discussing norms, we can detect pre judices, 
understand how they arise and also understand how they affect people’s chances of taking part in 
society on equal terms. 

Exercise 1: Prejudices

People are constantly being exposed to prejudice of one kind or another. Prejudices often have to do 
with things that people can’t choose for themselves, like being a woman, a man, being young or old,  
or having a disability. If someone has a disability, people around them tend to assume many other 
things about that person, for instance that he or she is incapable of looking after himself/herself or  
incapable of working, although this is not the case. The purpose of this exercise is to highlight the 
adverse effects that prejudices have on people who are subjected to them. 

Preparation and materials:
Paper and pen.
Paper notes with different colours and symbols. See Step 1.

Do as follows:
Step 1. Fasten a paper note with a symbol on each pupil’s back.
Prepare paper notes with different symbols in advance. The symbols could be circles, rectangles, 
squares or triangles in different colours and sizes. Use one or more of each symbol. The pupils are  
not to see them in advance. 

Step 2. Create groups.
Ask the pupils to silently get into groups, based on the symbols on the paper notes. They are not given 
any other instructions and no-one can see their own note. Some will want to group themselves accord-
ing to colour, others according to symbol or size of symbol. End the exercise after 5–10 minutes.

Step 3. Discuss and reflect together.
• What happened in this exercise?
• Was it difficult to place anyone in a group? Did you agree with each other?
• How did it feel to be divided into groups?
• In what ways do we do this in our daily lives? Is there a danger in doing so?
• How can we prevent it from happening?

Step 4. Going deeper.
The following can be done individually or in large or small groups. The pupils can state their views in 
writing or orally. 

• Discuss what is normal. How do people decide what is normal, and who decides? How can you  
 go about making something normal?

• Discuss prejudices. What is a prejudice, who initiates and spreads it? Are prejudices always negative?  
 Are there any prejudices where you live? Have you ever harboured a prejudice yourself that then  
 proved misguided? What made you change your mind? What can be done to counter prejudice?

Exercise 2: Who enjoys the advantages?

The purpose of this exercise is to show how norms affect society as a whole, e.g., as regards who is  
seen and heard in the media, and how you can benefit from conforming to the norm or belonging to  
a privileged group. Below are two alternative exercises. 
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Alternative 1: Who is seen and heard?

Not everyone is seen or heard in the media. How does this affect our perception of others and  
of ourselves? Who do we identify with when there are no role models? In this exercise, the pupils 
examine who is actually seen and heard in newspapers, films, radio and TV. Choose a medium and 
let the pupils begin searching for people from the categories listed below. They get one point for 
each person they find. 

Preparation and materials: 
A number of newspapers, websites, TV programmes, radio programs and series, etc.

Do as follows:
Step 1. 
Divide the pupils into small groups of 2–3 persons.

Step 2. Start looking. 
Each group is given a media material. For a set period of time, the groups go through the material  
and look for:

• A person sitting in a wheelchair.
• A person from another country.
• A woman.
• A person with a hearing aid. 
• A man.
• A person with an invisible disability (e.g., dyslexia, concentration problems).
• A person with a visible disability.
• An old person.
• A person with impaired vision.
• A young person.

Step 3. What do the results mean? 
Gather the pupils and talk about the points they collected. Who are seen and who are not seen?  
What might the consequences be? 

Alternative 2: Privilege walk?

Society’s norms are more important than we think. The chances of finding jobs, housing and education 
vary depending on your disability, gender, class and age, etc. The purpose of this exercise is to make the 
pupils more aware of how norms affect society and of how these can affect individuals and groups both 
positively and negatively. 

Preparation and materials:
A relatively large, open room or space.
Role cards, see Step 1 below. Add your own roles that suit your own specific group of pupils.

Do as follows:
Step 1. Distribute the role cards randomly.
In advance, write down the roles listed below on cards/paper notes. Give each pupil one. Some can be 
allotted the same role. The pupils mustn’t show their cards to each other. They must be given plenty of 
time to prepare themselves and to try to get into their roles. It might be a good idea to distribute the 
role cards towards the end of a lesson and to instruct the pupils to acquaint themselves with their roles 
as homework. The exercise can then continue at the next lesson. The pupils could also write a little 
account of what everyday life is like for the role character they were allotted.
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Roll cards: 
• You study economics at university and one of your parents is the head of a big company.
• You live in a suburb. Your mother is a cleaner and your father is unemployed.
• You sit in a wheelchair and are active in a political youth association.
• You are 16 and have dropped out of school.
• You are wheelchair-bound and live in a country village.
• You have your own business and drive an expensive car.
• You are 17 and a single parent.
• You have difficulty reading and writing. 
• You have lost your hearing in an accident.
• You are a girl.
• You are a boy.

Step 2. Get into the role.
Ask the pupils to think about their role. How do you live? What sort of family situation do you have? 
What do you do during the day? Are you happy with your life? What do you do with your friends? 
What dreams do you have?

Step 3. Take a position on various assertions, based on your role.
Let the pupils stand silently in a line. Tell them you’re going to read out a number of claims or asser-
tions that they’re to respond to, based on their roles. If they agree to the assertion, they take a step  
forward. If they don’t agree, they stay put. Alternatively, the pupils can raise a hand or hold up a  
coloured card. 

Assertions:
• You have no financial problems.
• You feel respected in your community.
• You have never felt unfairly treated.
• You can invite friends home.
• You have faith in the future.
• You are free to choose any kind of work.
• You can visit a cinema, theatre or café whenever you like.
• You enter buildings without any problem.
• No-one questions your suitability as a parent.
• You feel safe walking home at night.
• You feel that your knowledge and skills are taken seriously.
• You feel that society is designed to suit you.

Step 4. Discuss.
Once all the assertions have been read out, each pupil stands in place. Let the pupils discuss, either 
with the whole group or with the person nearest to them, what role they had and why they ended up 
where they did. Then discuss the questions below. One important matter to discuss is what happens if 
the role card doesn’t mention a disability. Does everyone assume that the person concerned is without 
a disability, and in that case why?
Questions for discussion:

• Were any of the assertions difficult to take a position on? Why?
• How did it feel to step forward or stay put?
• What happens when you end up at the back or near the front? What advantages do you have if   
you’re near the front?

• If it wasn’t stated on your role card, which gender or ethnicity did you give your role? Did you   
give your role a disability?

• What part did your prejudices about people play when you chose whether to move forward or not  
 in the exercise?
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Theme 3: Power to change.

We often think about power in terms of someone deciding over someone else. It may be the boss who 
has authority over the staff or a parent who has authority over the children. But power can be so much 
more than just the power of authority. Power is also about who is considered normal, who is allowed to 
take part, who has access to transportation, who can feel secure and who is allowed to make important 
decisions. Power can be used to oppress but also to change things for the better. This theme is about the 
future and how we can help bring about change by taking action and thinking in different ways. 

Exercise 1: What is power and who has it?

The purpose of this exercise is to help pupils reflect on who possesses power and influence in  
society and how this relates to things like functional ability, gender, class and ethnicity.

Preparation and materials: 
Pictures of people or brief descriptions of them. Make sure there is a mix of age, disability, gender, class 
and ethnicity, etc.
A room or large open space.
Blackboard/whiteboard, paper and pen.

Do as follows:
Step 1. What is power?
Start the exercise by discussing what power can be. If these aspects don’t crop up in the discussion, the 
teacher can add that power could involve money, influence, media visibility, the chance to have a say 
on important issues, being seen as normal or getting a job, etc. Write out the list on a board or paper so 
that all can see it. 

Step 2. Discuss on the basis of pictures.
Collect pictures from newspapers, etc. in advance. Divide the pupils into small groups of  
2–3 persons. Provide each group with a picture and let the pupils discuss it from a power  
perspective. 

Step 3. Place the picture on the power scale.
Explain that the floor is society and that one wall is for those with the most power and the opposite wall 
for those with the least. Let the groups talk things through among themselves and then silently place 
the pictures on the floor where they think the various persons should be positioned on the power scale. 
Point out that this is about the way society looks at the present time. 

Step 4. Why were the pictures put in that particular place? 
When everyone is finished, let the groups give their reasons for putting their picture where they did. 
Then discuss the placing of all the pictures:

• Which visible elements in the pictures imply that you can have more power or less?
• What links those who possess much power in society and what links those who possess little?
• If you knew more about the person in the picture, such as their education, financial situation  
 or disability, would they be placed differently?

• Should everyone have the same power? 
• If you were to decide, how would you like to place the pictures?

Exercise 2: Change for the future

Power can be used to bring about changes both large and small. Below are alternatives for how you can 
go about creating better versions of reality, find solutions to problems, and change behaviour. The goal 
is an accessible world in which everyone can feel valuable and a part of things, whether it concerns the 
classroom, the workroom, the city or the way people interact with one another. 
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Alternative 1: Our accessible future

By identifying impediments and problems, we find out what we want to change. By arriving at solu-
tions, we create new opportunities. If society were to adapt to all individuals, instead of the other way 
round, what would it look like?

Preparation and materials: 
Pen and paper. 

Do as follows:
Step 1. What problems and impediments exist today? 
Together, discuss what stands in the way of everyone being able to take part in everyday life on equal 
terms. Anything at all, large or small. Can everyone attend school, go by bus, concentrate and under-
stand? Is everyone treated with respect? Agree on 5–8 problems or impediments.

Step 2. Solve the problems!
Divide the pupils into groups of 4–6 and give each individual group a problem. Let them swap ideas 
among themselves and come up with at least three specific solutions to the problems. The solutions 
might concern what individuals can do, or what society can do, or both. What is needed to solve the 
problem? 

Step 3. Presentation of solutions.
The pupils present their solutions by writing or drawing them, by building models or by describing 
them orally. The presentations can be done in large or small groups. 

Step 4. Reflection and discussion.
Summarise the exercise and discuss the various suggestions further. 

• How feasible is the solution? 
• What can we do tomorrow, next week or in a year’s time? How?

Alternative 2: Take action

What can you and the rest of us do to create a more welcoming society free of prejudice? By listing 
things we should stop doing, start doing or go on doing, we arrive at a clear picture of what can be 
changed through individual action or together with others. Focus on the kinds of things that can be 
achieved in everyday life and that we can start doing tomorrow.

Preparation and materials: 
Blackboard/whiteboard or paper, and pen.

Do as follows:
Step 1: Draw the table below on the board or on a sheet of paper.

You We

Should stop doing

Should start doing

Should go on doing

Step 2. What can we do?
Let the pupils think for a while, individually or in small groups, and then write down things they should 
stop, start or go on doing, both as individuals and together with others.
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Step 3. This is what we can do!
Ask the pupils to describe or submit their suggestions. Together, go through all the suggestions and 
write them out on the board or the paper. Save the list of suggestions for later. You could also put it up 
somewhere where many people can see it.

Step 4. How has it worked out?
Follow-up the suggestions on the list after a month, six months or a year. Discuss in groups. 

• Have the pupils managed to change anything? 
• What has changed and how did it happen? 
• Has it been easy or difficult to change your behaviour? 
• Are new solutions needed to bring about more changes?

Alternative 3: Goodbye prejudice!

This exercise is a simple way of drawing attention to prejudices and enabling the pupils to eliminate 
them, at least symbolically. 

Preparation and materials: 
Paper notes, pens and a wastepaper basket.

Do as follows:
Step 1. Let the pupils write down on a note one or more prejudices that they themselves harbour.
Step 2. Tell them that once they’ve thrown their prejudice in the wastepaper basket they’ve become 
aware that it’s a prejudice and that they’ve now decided to get rid of it.
Step 3. Let the pupils throw their prejudices in the wastepaper basket.

Other ways of presenting solutions and visions:

• Make a sketch showing what an accessible environment might look like. Perhaps your own  
 environment. Fold the paper in the middle. On one side, show what the environment looks like  
 and on the other what it should look like. 

• Build a model showing what an environment that welcomes everyone might look like. It could   
for instance be a home, a playground or a school. 

• Think of an activity that everyone can join, and test it. It might be a game, a sport or a  
 conversation. What is the present situation? Can everyone take part?


